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Abstract
This article analyzes classroom-based assessment tools developed for EFL learners at the International House academic lyceum in
Tashkent, Uzbekistan. The primary focus is on assessing speaking and listening skills tailored to the learners’ IELTS preparation needs.
Using analytic rubrics, task-based testing, and classroom observation over twoweeks, the designed tools ensure fairness, alignment, and
validity within instruction.
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Introduction

The focus of the present study is on a group of 15 students
(10 local and 5 international) aged 15–16 at the International
House academic lyceum in Tashkent, Uzbekistan. The learners,
currently in Grade 10 according to the International Standard
Classification of Education (ISCED), are enrolled in the “Exact
Sciences” faculty. Predominantly male (9 boys and 6 girls), these
students are motivated to study abroad, primarily in the USA and
Europe. English plays a critical role in their academic aspirations.
Based on diagnostic tests, the students were placed at an upper-
intermediate (B2) proficiency level, consistent with ALTE (2002)
descriptions and IELTS band scores ranging from 5.5 to 6.0. The
students attend English classes three times a week, with an
emphasis on IELTS preparation.

Learner Profiles

To understand individual needs, students completed a
questionnaire that provided insight into their linguistic and
academic backgrounds.
• Merich: A multilingual student from Turkey, fluent in

Turkish and Russian, with upper-intermediate English. While his

spoken English is strong, his written work lacks grammatical
accuracy due to informal language use.
• Leyla: A local student from Samarkand who prefers solitary

learning. Strong in writing with rich vocabulary, she exhibits
anxiety over speaking due to accent-related insecurities.
• Lee (Anna): An intermediate-level student from China

excelling in mathematics and physics. She favors the
reading/writing learning style and struggles with speaking
fluency.

Speaking Assessment Design

Language Objectives
• Express ideas with supporting facts and examples fluently
• Use complex sentences with varied vocabulary
• Speak confidently with proper pronunciation
In line with the learners’ goal to succeed in the IELTS exam,

the speaking assessment mirrored the structure of IELTS Part 3,
which is known for its complexity. Based on O’Sullivan’s (2012)
guidelines, the test was designed as a one-on-one interview.
Vocabulary, pronunciation, and grammatical accuracy were
selected as key criteria.
Sample Questions
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Ten questions, such as “Why do people create beautiful
things?” and “What is the influence of advertisements on people
in your country?”, were prepared to reflect real IELTS-style
content.
Rubrics
Analytic rubrics were adopted from IELTS IDP (2023),

emphasizing four criteria: fluency, vocabulary range,
pronunciation, and grammar. This approach provided detailed
feedback, fostering individualized improvement. Holistic rubrics
were avoided due to their lack of specificity.

Listening Assessment Design

Language Objectives
• Analyze and extract information from spoken content
• Accurately transcribe spelled words
• Take effective notes for writing
The assessment followed a discrete-point approach

(Flowerdew Miller, 2012) and focused on intensive listening.
Learners listened to a dialogue involving hotel booking in England.
The task required filling out a form and writing a 100-word
paragraph addressing three comprehension questions.
Secondary Skills Assessed
Writing, grammar, and reading were indirectly evaluated.

However, only the content of writing—based on the listening
passage—wasmarked, not grammar or organization.
Rubrics
An analytic rubric measured comprehension, grammar

accuracy in transcription, and the quality of note-taking. Scores
ranged from 2 (unsatisfactory) to 5 (excellent), ensuring clear
feedback for each component.

Reflection and Rationale

A two-week observation of the learners’ performances informed
the choice of assessments. While students demonstrated strong
vocabulary and reading skills, their speaking and listening
required further development. Hence, assessment tools were
designed to target these areas.
Linking language objectives directly to rubrics enhanced

validity. This alignment helped clarify what the assessment
intended to measure and how feedback should be provided.
Additionally, assessment fairness was ensured by eliminating
culturally sensitive or unfamiliar topics and focusing solely on
taught content (Puspawati, 2014).
The results of these assessments will serve dual purposes:

measuring students’ progress and evaluating the effectiveness of
instructional materials. If shortcomings persist, the findings will
prompt necessary adjustments in pedagogy and content delivery.

Conclusion

This study highlights the importance of purpose-driven
assessment design in EFL classrooms. Integrating learner profiles,
instructional goals, and analytic rubrics ensures not only accurate
evaluation but also equitable opportunities for learner growth.
The connection between language objectives and assessment
criteria strengthens the overall teaching-learning process. While
assessment practices proved effective, future work should
emphasize differentiation strategies to support learners at various
proficiency levels.
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